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The following major adjustments called for by the 
British Coliunbia Social Studies Assessment of 1977 are reflected in 
this elementary-junior high school guide:^ a broader interpretation of 
social studies; a greater specificity in what is to be taught; a 
greatfer -emphasis on the' study of danada; a closer match between 
\ content aiid student needs; and a stronger emphasis on teaching - 
^ students to apply the knowledge they gained to the real world. Social 
studies courses in grade 1 focus |on families; grade 2, > communities; ; 
grade 3, interaction of communities ;\ grade 4, Canada, its native 
people and explorers; grade 5, tlie pagt, present, and future of 
Canada; grade 6/ Canadians and their world neighbors; and grade 7, 
people and places., information provided for each grade lievel 
includes: grade focus; grade go£^ils; toipics to be examined; the 
— understandings which are derived firom basic concepts and from the 
grade content; sample questions jwliich^ill require students to apply, 
and extend their knowledge, skills, and understandings; and skills to 
be developed. There are also discussions concerning the program 
philosophy and rationale , overali program goals and learning _ r 
outcomes, program flow, sequenceVof instruction, and evaluation. The 
appendix contains an extenisive chart outlining the specif ic skills to 
be developed in grades 1-11. (RM)\ 'X/ 
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Philosophy and Rationale 

The Social Studies curriculiim recognizes a responsibility to respond to the needs joi society, fhe^^ needs of 
learners! the needs of tejchers/ the- nature of 'the learning process and4he nature/of the knowledge included in 
Social Studies. ' . " ? / * ' 

Society demands that the pubJic schools promote learning and provide, for the acquisition and- application of 
knowledge and the mastery of skills upon which a student may build a successful future. Social Studies makes Si major 
contribution in meeting this demand of society, particularly in the education\ofgoo^ citizens. 

Students need a challenging, supportive environment in which to learn. They als,o need an opportunity to learn their 
roles, rights and responsibilities in society-today anJ in the future. vl. ; • ; 

. . ■ , * ^ '\ ' ■ ' ' ■ ■ \ >v ' '• ' ■ " ■ ■ 

Teachers need a concise iramfework around which to build a'course of studies. H6we\/er. within that framework 

teachers also need the'fle>(ibllity to respond to individual student requirements. ' ; ' , , 

Learning is most effective-when presented in a*'rnanrier consistent with the social and intellectual maturity of the, 
majority of students in a particular age group. The Social Studies curriculum attempts to present knowledge and 
concepts fn a logical manner abd in a context to which. the students can relate \their expanding life e.xperiences. 
Application of knowledge, skills and understandings fqrm 9 focus for learning* at -each grade level. 



Social Studies Assessnnent — 1977^^ - * - 

» . Jhe British Colurnbia Social Studies Assessment .0^^^^^^^^ called for several major adjustments vto; the Social . ^ 
/studies curriculum: a broader interpretiatipn lof Sodiat Studies, a greater specificity in what yvas ta be. taught,, a| 
greater emphasis on the study of Canada,' V^^^^^ content and;student needs^and a stronger , 

emphasis. on teaching.students to^ apply the/l^nbwledge they gained to the real world. ^ . \y 

- -This-purriculum attempts to meet these requiremenTs by using focuses from other.social .sciences, in. a 
: history -and geography. This curriculum also identifies specific grade goals,; understar^dings; and skills for each 
. grade, and suggests opportunities for students to apply new knowledge. A study.of.Canada within the context 
the^grade- focus is included in each of the grades.'.* \, • / ' 
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Social studied Curriculum t ' 

This curriculum document examines people id society as they interact with each other and with their many 
environments - physical, cultural, political and socio-economic - in Canada and the wider world, in the past, 
the present and the future. In tt^is rerard, the curriculum continues Britii'.h Columbia's traditional reliance on 
history and geography - time .and place - as the prime organizers of knowledge and' learning activities in 
Social Studies. It is the belief of those who have drafted this curriculum that the key to learning is the 
.application of knowledge. Concepts and skills, together with the discussion of contemporary issues, culminate in 
the ability to transfe/- knowledge to a real-life situation. • , 

This Social Studies curriculum is consistent with the suggested aims of education in British Columbia. The selection of 
what is to be taught in Social Studies is made extraordinarily difficult by "the vast scope of hufnan history and by thn 
enormous variety of geographical anc^cultural settings in which human society, flourishes. Choices have been made 
Whidi, of necessity, include some topics in the basic curfjcuTum at the expense of others. 

At each grade, provision is made for extension and enrichment^f the curriculum (20-25% -of the time), at fhe 
^wish of the teacher, school or district, through a, locally developed unit of appropriate work. The Ministry of 
Education recJognizes ttfet the provincial curriculum' will receive any necessary adaf3tation at the school and 
classroom, levels in harmony with provincial and local school district statemer\ts of philosophy, objectives a 
intended learning outcomes. /' 

The Social Studies curriculum includes the essential elements of the corfe program of the province and reflects 
the belief that students will respond with commitment to a meaningful sequpnce of learning experiences ■ . 
directed toward particular goals. The Social Studies curriculum offers a prescribed course of studies that allows for 
flexibility at the local level. v , - / 

■ ■ • '^M'- ' ' ' ' ■ ■ ■ ' / ■ • ■ / .. 
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Program Goals And Learning Outcomes 



A curriculurn is an organized statement of intended learning outcomes that serves as a framework for decisions about- 
the instructional process. I h this curriculum document, the learning outcomes are specific points organized under foui- 
program'goals. The program goals and learning outcomes of ihe Social Studies curriculum state In general terms what 
students should know and understand* by the end of grade eleven. 

• , ' ^ 

GOAL 1 : STUDENTS SHOULD KNOW AND UNDERSTAND THE FACTORS WHICH HAVE SHAPED AND 
CONTINUE TO-SHAPE CANADA AND CANADIANS. . , . * ' 

■ ■ i / ' ■■ ■■ 

More specifically, by the end of the required program and through the exercise of critical thinking and problem 
solving skills, students will be expected to know and understand: r 

- how Canadians have interacted with arid continue tq interact with their physical environment/ 

- how Canada's social and cultural diversity has developed and continues to develop, 

- how Canada's econbmy has developed and contihues tg develop, . 

- how Canada's political process has developed and continues to develop,, ' ' . 

how Canada's relations with the rest of the world have affected and continue to affect Canada's development. 

GOAL 2: STUDENTS SHOULD KNOW- AND yNDERSTAND THE DIVERSE PATTERNS,()F HUMAN ACTIVITY IN 
. THEAA/ORLD. ^ * 

More specifically, by the end of the required curriculum and through the exercise of critical. thinking and 
problem -solving skills, students will be^xpected to know and understand: 

-. the world's physical'environment and how the peoples of the world interact with their physical^^environment. 

- the social and cultural diversity of the peoples of thjs world and the factors which contribute to this diversity. 

i - the basic characteristic^ of the world's economics and the factors which contribute to their diversity. 
■ ' • ■ . - , ^ -j ■ V - ■ . \ , . ^ 

* - the basic characteristics of the diverse political processes o^f the world and the factors which contribute to their 
diversity. 

■ . . ■ - ■ : 

- the\development of the nation states and their! interactions. 

. ' / ■.: 
' current events in the world and contemporary world issues. 



\ 
\ 
\ 
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GOAL 3: STUDENTS SHOULD KNOW AND UNDERSTAND THE ROLES, RIGHTS AND RESPONSlblLITIES Of- 
' AN INDIVIDUAL AS A MEMBER OF SOCIETY. . 

More specifically, by the end of the required curriculum and through the exercise of critical thinl<ing and 
pro6lem-solving skills, students will be expected to l<now and understand: , i > 

- '.informal and formal social interactions within the society and their influence upon individuals and.groups. > 
n the effect oj^the-economy upon Canadians, 

- the different levels of Canadian government and how they functidtt.- ^ ' 

- the different types of government in the world and the relationship between governments and individuals . 
throughout the world. \ . . 



ttie media's influence upon individuals and society. 



- the legal system of Canada and its affect upon individuals and groups. ' •• • 

GOAL 4:. STUDENTS SHOULD DEVELOP A WILUNgJeSS AND ABILITY TO USE KNOWLEDGE AND 



UNDERSTANDING AS A MEMBER OF SOCIETY. 



More specifically, by the end' of the requir^ curriculum and through the exercise of critical thinking bnd 
problem-solving skills. 5tudents will: 



comrnunicate'their ideas to others in ^variety of situations and forms, 
participate to^the level of their maturity/in their society. - # 

tolerate differing views. 

examine a-yariety of viewpoints, particularly with respect to issues and problems, 
analyze and react meaningfully to the constant change in society. . 
reach a conclusion on the basis of the best available evidence. 



\ 



ERIC 



10 



Program Flow - . ' - ' 

Within this curriculum guide are Instruction Charts for grades one to seven, They are organized in a similar manner 
and contain the following inforjriation: 

Grade Focus\ ^.^^ ) " ' 

The grade focus is the title and organizing statement for each grade. The grade focuses are shown below:. 



Grade One 
Grade Two 
Grade Three 
Grade Four 
Grade Five .. 
Grade Six 
Grade Se\)en 

Grade Goals 



Families o 
Communities o 
Interaction^of Communities 
Canada: Its Native People and Explorer] 
Canada: Past, Present and Future 
Canadians and Their World Neighbou. ^ 
People and Places 



3^ 



Grade goals are general statements of ejlpect^d learning outcomes based on studying Content, arriving at 
understandings, developing skills and applying ^knowledge to a variety of significant inquiries. 



Content 



The content identifies/ the topics to be examined. It is also a guide to the factual knowledge investigated to 
arrive at the understa^ndings and ultimately, ^he grade goals. ' 

Understandings/ 



The understandings, which are derived from basic concepts and from the grade content^ contribute toMhe' 
achievement of the' grade goals. 



\Mnquiries 



students to apply and extend their 



The inquiries section includes sample questions. yhese questions will require 
knowledge, skills and understandings. The questions range from those which have a solution based on the . 
available evidence ta.those which areJssues. An issue may^be defined as ajmatter of interest about which 
there is a significant disagreement. The disagreement can involve matters ol fact, matters of meaning or . 
mattersDf values. ThQ lists of examples given are. not all inclusive. Ideally,'% :udents should progress from 
dealing with inquiries suggested by the teacher to generating their own inquiries. Students, even in the earliest 
grades, should be encouraged to attempt the' investigation of inquiries which| are concrete.jmme'diate and of 
interest to them. . - \ * 



Skills 

Skill headings are identified for each grade. Further details apd more specific skills lists.,areprovjded.in Appendix A to 
the Curriculum Guide. 

I 
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PROGRAM FLOW 



There are four strands of information presented on each Scope and Sequence' Chart: fcontent, 
understandings/inquiries and skills, The.contentof each grade level varies, as 'do the specific 
processes by which the content is put into practice. Consistent throughout is the attempt to combine 
knowledge with practice and:apply this knowledge to e/eryday life. The particular starting point a 
teacher might choose in the programllow is not prpscrib^d. Each teacher, in responding to h\s or her 
particular sludents' needs, will make decisions as to th^ most appropriate starting point in.the • 
program flow. It is intended that content, understandings; inquiries and skills be-taught^as part^pj.a 
process and every effort should be made to integrate these factors and not teach them in isolation. 



PROGRAIVl GOALS 

, ■ \ 



GRADE GOALS' 



f I 

/■ 



CONTENT, <-> 



UNDERSTANDINGS 



INQUIRIES 



SKILLS 



\ 
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Extension • 

At each grade level, 20-25% of the time available may be usei for extension or'enrichment . activities developed 
by the student, the teacii.er, the school or the district. Extension.^activities should neither repeat earlier work nor 
anticipate topics to be introduced in subsequent years.. Current events, where appropriate, should be integrated 
into the Social Studies program. . . . " ' 

It is important to utilize the resources of a particular geographical area, both as a part of the basic prograrn and 
■ as extension activities. Any part of.the community which correlates with the curriculum, from a family resource 

jvorkerJor grade one to a study of a B.C. physical resources industry in grade nine,' should b^ included ,to 
. enrich the Social Studies curriculum. , *■ " ' . 



Sequence Of Instruction ' ; / 

^-The sequence of instruction sets out th e order in w hic^ t^eaching is to take place. from grade to grade and ■.. 
■ proyides- guidance to fhe teach ^' 

The. Ministry of Education recogriizes that it may be' wise with. some students not only to limit presentations to ' . 
the^dindamental concepts but also to vary the ratVef instruction or the time allocated. : •: 

The sequence of instruction for Social Studies in British Columbia has students in the primary years examine . 
the infimediate social groups to which they belong — the home and the community. . • . 

In grade.one, the-self and the immediate social group, the family, are studied. In grade two, the child branches ^ 
out to a study of what make6;-tip a. community. Grade three applies that knowledge to a study 9f the interaction of ^ 
/ communities. * . • * ^ • . ^ 



Students in grade four and five develop a sense of time by examining some aspects of the development of 
Canada as a nation. Students at these two grades begin to be aware of physical and social factors which affect 
Canadian life. Grade four focuses specifically bn'Native Canadian cultures and an overview of Canadian, 
geographical areas through the. eyes of. explorers. Grade five studies physical, social and political factors that 
have influenced Canada's growth, -\. • ^ - 



In grade six, students examine people in-other places as a means to better understand thennselv^s, Canadian 
■ society, and other societies'; Thls^grade level deals with physical, social, economic and' cultural development. * 

:iln grades- seven to ten, the content- is organized into ^ur separate strands? \lVorld Past, World Present, Canada 
'^"P^;st-and Canada Present. Students at. these grade levels examine physical/ cultural, economic ^nd political 
yasp^cts of Cahadian a'ntt^ background is giyeii for many of these studies to trace ' 

deveio^^ day. in grade eleven, attention turps to global issues: conflict and 

-'Cooperation, resource use, technological change and individual rights ar^d responsibilities in a Canadian and 
internaTional context>^ ' 



\ 
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Evaluation 



.A 



Evaluation* is.OTjrppp.lSant aspect 0^ program. Used carefully and thoughtfully, an evaluation 

system will pcovide valuable information about the.beginning corfipetence oif students, the progress they are 
making at intermediate stages'of the^program and surnmativ^ assessments at the end of a unit or grade. 



■Tratditionally,;the-emphasis 6f«evaluation i 



Social Studies has been placed on the recall of knovyledge in some ■ 
written f6;iii:j::6flecting the content emphasi^^the curriculum. )T[|is curriculum; with its balan'ced emphasis on ; 
■coritent, skills and, application of knowledge, requires' a more bfq^dly based evaluation program — one which is 
consistent with its intents and which assesses all it^^ ^ ' ; ' . 

A degree of consistency should exist in the'evaluation prograrns^Df Social Studies teachers in a school or 
school district and also in the. expectations of related subject areasT^ 



As an essential part of the whole instructional process, evaluatiorji systems^.must be^. 
with the-nntents of the curriculum they are.assessing. / ■ 
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Grade One 



Grade one pupils study atiasic human, social unit. the family.. Since young 
children need to be involved in first hand experiences, the program ' 
focuses on their own families, developing an understanding of the 
interdependence-and'the interrelationships of people within family units. 
This study will be expanded in grade two to the- immediate community. ' 



Families vary In size, composition, and ethniic and cultural backgrolLinds. 
Despite these variations, whenever families exist, they fuhction as unjts 
for similar fundamental reasons and are held together by essentially 
similar ties. Through the study of their own families, the children 
become more aware of their roles, responsibilities and feelings of 
belonging, to a recognized.social group. 

The children begin to develop^an understanding of the concept of time 
through the study of the changes which are encountered in the family 
structure or situation. 

The children's study of the organization and functions of their ov*^n families 
enable them to recognize similarities and differences while broadening 
their understanding of the concept of family. The children should begin 
to realize that actions and beliefs of the people being studied are not 
only logical in their situations but also are akin to those of the child's 
^bwn family. Through contrast and analogy, the children's perspective for 
viewing their own family is broadened. 

% ■ ;■■ ■ ■ ' ■ ■. . . ■ ■ ' 

' The scope, and sequence chart for each grade is divided into four 

columns; content, understandings, inquiries and skills. It is important that 

students deal with these components as part of an integrated process.' The 

order in which the components are dealt with will vary; however, they • 

• should not be studied in isolation. 

The concepts upon which the understandings are based include family, . 
identity, interactions, need, change, diversity, interdependence and power. 

The introduction of significant and appropriate current events, is an integral 
part of the curriculum at this and every grade level. 

The prescribed content for the grade'^will require a minimum of 75-80% of 
the class time available'for the majority of students. The remaining time .^^ / 
may be used to, explore the prescribed curriculumjn greater depth or to n.~-/ 
study' district, sbhool, teacher or student developed units. The latter must ., 
be consistent with the intents of the curriculum. 
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PROCESS: 



Families 



In order to comprehend the grade goal, students are expected to examine the content, 
develop the understandings arid skills and have practice' in applying the§e through tf^ 
inquiries. /-.v-m--. • 



GRADE GOAL- 



CONTENT 



Using their own (amines/' students'^ 
should examine: 

■^V."-.^::?^^-: 

o families' similarities and 
. differences in: 

size ancj cc/mpositiori 

^'number; 

' ' 

' relatives N>... 

.f ■ ■ ■ Mi' - ■• 

nuclear and extended^: 
' farriilies ■ ^: * 

customs and .traditions 

o needs of fa'miLy members:. 
■ food 

shelter 
' love 

' • safety and protection 
recreation 

o roles and responsibilities 
■ of family rriembers. 



To have Students recognize that a family is a social groujD possessing- certain 
characteristics. . 



o interaction of family 
members: . • 

conflict and co-operation 

joyalty and affection 

patterns of authority 

rights-and 
responsibilities 



o changes within the 
fgmily group: 
membership 
location 
occupation 



UNDERSTANDINGS 

Studems shoi^through the 
examination of the content, come 
-tq^derstand that: 

o families have similarities 
, and- differences 

/I? ■ . ■■ 



iNdumiES . 

/• . g 
students should integrate content, 
understandings.' and skills through 
the study and discussion of 
Inquiries, e.g.: „ _ 

o How are families similar?. 
How are they different? 



family members have 
cerjlain needs. Families 
function to satisfy 
these needs. , 



: o family members, who are to 
varying degrees ihter- . 
dependent, have different 
roles. 

o family members assist .- 

children in learning their 
.' roles. . ■ * 



What differences are* there 
between need's and 
wants?" 



o What do you do to help 
your family? 



. o family members have rights o .Why do families need 
.and responsibilities. rules? 



,0 family members interact In o. What rights and responsi- 
a variety of ways. bilitieS should children 

/\ s ' have in the family 



o families may change. 



o How do changes affect a 
family? ^ 



, SKILL& 

Skills should be Introduced, developed and 
reinforced In a suitable context. Numbers to . 
left of items refer to pages in ^Appendix A. 



45 A- PROBLEM SOURING 

45 B. DECISION'MAKiNG \ 

C. INTERPRETING MAPS & 
GLOBES: 

45 Symbols .■ ' 

45 Direction 

47 Location - • ■ 
^47 Scale and Distance 

D. UNDERSTANDING TIME & 

- CHRONOLOGY: . . 
49 Time and the Calendar 
49l Chronological Series • . ' 

E. LOCATING INFORMATION: 

49 Books /Reference Works 

'51 Field Studies, Interviews * . • . ; 

51 Piptures. . Photos, Charts, Graphs - 

51 F. ORGANIZING INFORMATION 

" •" ■ . ■< ; -.'^ '. .- 

53 G. ACQUIRING INf6rMA,TIQN 
THROUGH READING . 

53 H. ACQUIRING INFORMATION 
THROUGH LISTENING AND 
.OBSERVING 

I. EVALUATING INFORMATION: 

53 Oral, Visual, Print 

J. COMMUNICATING ORALLY 
- AND IN WRITING: 

65 Speaking •: ; ' 

65 Writing . v . 

V K. , CITIZENSHIP SKILLS: ; 

57 Self-worth 

57 Interpersonal Relations 

59 Group and Discussion Skills ' 

59 Leadership 



/ ;■ 



o Extension: approximately" 20-25% for student, teacher. or district developed studies. 
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\ln/&rade two the<childr^ the study of the family to the study of 

•the community/Students in^^^ social. units of 

the school, the neighbourhood/and then study in.'detail their own town or v 
city/Through this, the children will begin to understand their roles and their 

. farnilies^Pote. inJhe^comm^ In/grade three-:the students will examine 
the interaction of coWimunities in Canada. 

The community Is ayoiclal unit which Is to be studied with refers to 
|)rpyisipn pf_services) systems of organization_and human interaction. By 
^examining these as^ communities, stude^its will become 

more fully aware of the concept of community. 

• The scope and sequei/ice chart for each grade is divided into four 
columns: content, understandings, inquiries and skills. It is important that ^ 
students tieal with these components as part bf an integrated process. The 
order. in which the components are dealt wiflT. will vary; however, they 
should not studied in iso/ation. 

The concepts upon which ihe understandjng3 ar% based include" . . 
community, identity, interaction, need, interdependence, resources, values 
and citizenship. ". / . . 

-The introduction of Vi^^^^ and appropriate current events is an integral 
part of the curriculum at' this . and every grade level. ' ^ v 



The prescribed content for 'the grade will require;a minimum of 75-80% of. 
■ the class time available for the majority. of students. The remaining time 
may be used to explore the prescribed curriculum in greater depth or to 
study district, schoolteacher or student developed. units. The latter must 
■be consistent with the intents of the curriculum. " / 

^ ■ ■ ../'. ' ■ . I ^ 'V ■ 
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Communities 



: PROCESS: 



GRADE GOAL . 



CONTENT 

. Using their own school, 
neigHbourhood and community 
students should examine: 



o school. and its immediate 
nei gh bourho od: \^ 



In order'to comprehend the gfa^^^ are expected to exanriine the consent; 

develop the understandings;; and skills;^hd have 'p 

inquirig^." ■ •s--^ a- ■■"■■'■■^'J.ri-.---^:' ■■■'■^r-Uy:U''''^ :'•^^'yJ^;.v•.'•■•; \^/'-'.;;w^ 

^ '/..'■' : \ . 

o To have. Students Vrocognjze that ^arcommunity i^f/a social group; possessing -c^ 



•location 

size and ccwnposilion. . 
function ' 
, rSles and resfjorviibilities of 

inCeraclion ; ^ 

o cpmmunily characteristics 
Physical :•';,;" 
size"^ ''c .* - 

appearance ■ , 
v ; composition . 

. . Cultural Setting: 
-^^;>, customs 
. ^ traditions * ■ , 
^■.- ■. ethnic population 

" o roles of community 
"J .\ .'members: 

;' workers 

' ^volunteers 

cilizen'sr . 

o services provided by the 
; corpm unity: 

' production and distribution 
of goods 

safety and protection^ 
education, health and ; 
social ^services 

recreation and aesthetic 
expression 

religious expression ' '\ 

systems of organization: 
government 

•transportation . . 

.\communication. 

numanjnter^tion: 
riqhts. and responsibilities 
friendship a.nd affiliation 
authority 

co-operation and conflict 



characteristics. 

UNDF'RSTANblNGS 

students should, through the " 
ex'arr.inaUon of the content, come 
to understand that: 

o a school's function is to 
. provide a service to the 
; community ' * . 



personr. within the school ; 
have. certain, roles, rights, 
and responsibHi|ies.. V 

a community has specific 
physical and eultural 
.characteristics, 



: students should integi'ate content, 
understandings, and skills through 

! the study and discussion of 
inquiries, e.g.: / . 

o Why do schoois need,. 

rules?'^' /, 



'What do you like, or dislike 
about living in your 
community? 

Why are communities 
dtlferent? 



community members * .. . 
assume a variety of roles. 



a community provides 
services to meet the peeds 
of its members. 



a corhmunity offers . 
organized systems to meet 
the needs of Its. members 



© members of a community 
Interact and are. to a • ' 
^ varying degree. , 
' interdependent. ' 

''o people in the community ' 

have certain responsir ' 
. billtles and rights; 



What roles do children have 
In communities? 



What other services rrjight 
your community want? 

What services In your 
community are of great 
impVrtance? 



Should a community be ' 
changed to provide nevy 
systems? ' • 



Why do communities have 
laws or/egulations? 



SKILLS, :..^:^^>;v 

Skills should be introduced, developed ahd' ,<^ 
: reinforced in a suitable. context! Numbers tpi : 
, left of Items refer to pages in Appendix A. .^ ' v 

45 A. PROBLEM SOLVING . ; 

M5 B. PECISION-MAKING % ;; ; ■ v 

. C, INTERPRETING MAPS &;T 

GLOBES:. /. ■■' -; 

45 Symbols ■ 

; 45 Direction ; ; V • ; . '-; 

47 Location^ v / ; - ' , 
47 Scale . and Distance ' r • : 

'D. UNDEFJSTANDING TIME & 
CHRONOLOGY: ; 

49 Timejand the Calendar / 
■ ^49..Chronologica;i;Series ;/, 

E; LOCATI NG I NFORMATipN:^^^v^^ 
49 Books /iRefererice Works : ' y^lvjV 
, 49 , Ne wsp aper sV Magaziru3S , Parriph jets 
' sV Field Studlesi^ Interviews ^ v)v 
51 Pictures,;Phptos; Charts, GraphS; ; - 

51 F. PRGANI2ING INFORMAfiON^ 

53 G. ACQUIRING INFORMATION ^ 
THROUGH READING ; ; : .-• 

53 H. ACOUIRING INFORMATION 
THROU(3H LISTENING AND ' < 
OBSERVING " 

I. E^^AlUATING INFORMATION: 

53 Oral, Visual. Print 

J. COMMUNICATING ORALLY 
AND IN WRITING: 

55 Speaking ; 
55/.Wrlting \; ; 

. K. CITIZENSHIP SKILLS: 

57 Self-vyorth . ' 

57 Interpersonal Relations 

59 Group and Discussion Skills ; 

59 Leadership:/ "if ■ . * 'V 



,o Extension: approximately 20-25% for student, teacher, or district developed studies. 



ERIC 



Grade Th^ 

in;grades:o'ne,and this curriculum has been upon 

■ 'developing by focusing on these 

^ •sbciarunits within the chil^^^ 

' ■communties isvextended by ex^^^ interaction of communities 

; ■ within Canada: :fn g^^ will examine selected ~ 

aspects.of Canada and its development as a nation. \<. , 

Comrhuhltles Interact with t In order.t|^ffleet the needs 

V of th^ir membe^^ Commuhlties respo to and make use of certain 

characteri^^^ so doing they alter the 

. surrbundlng^^ what hjas become a new 

•^envi^onm^nt.';• 

The concepts of time ind history >re Introduced by Ipoking at changes In 
the local community or In other Canadlai\communltles'Y)ver the past 50^100 
yeai^. in addition, a khowiedge of Canada as a nation Is Introduced by a 
brief'examlnatlon of Its political units and unlf^^ 
Will be extended in sucw&slve yea^^^^ 

^The scope and sec^uence chart for eaich grade is divided into four . 

eolumns: con^tent, understandings, inquiries and. skills. It is important that 
• students deaMwith t|iese components as part of an integrated process. The ^ 
' ,'or(Jer in which .the component 
. should not be studied in isolation. 

The concepts upon whfch the understandings are based, include 
comrriunity, province, nation, interaction, environment, change, needs, 
causajity, interdependence, resources and citizenship. . , 

The introduction of , significant and appropriate current events is anjntegrart 
part of the curriculum at-this and every grade level. 

the prescribed content foe the grade will requir-e a minimum of 75-80% of 
the,class time available for the majority of students. The remaining time 
may be used to explore the prescribed curriculum in greater depth or to 
study district, school, teacher or student developed units. The latter must - 
' be consistent with the intents of the curriculum. . . _ ■ . * . 




EKLC 



iBROCESS: 



GRADE GOALS: 



interactionj>r uommu 



\ 



, In order to comprehend tha grade igoals, students' are ex 
develofD the understandirigs and skills and^h 
in(!|uiries. . ;V ^ ■ ; > ' 



pected to" examine the content,- 
in applying these through the .: 



To have students" recognize that: \ ^ . ; : 

o. Communities interact and may becqme interdependent as they seek to meet their needs, 
o Communities change over time. • ' : ; 

0/ Communities nnay unite to form political units; 



, CONTENT 

Using their own community as a frame 
Of reference students should study: 



o the interaction of Qan^dian 
communities through:- 

use of resources . . 

government 

transportation and 
.communication ' 

' education/health and 
social services 

recreation and cultural 
expression : _ . . 

o the changes in a 
conrtmunity over time: 

reasons for orjginal- 
settlement 

* iQKraction with the physical 
environ nnent 

/relations with province and 
*\rlttion 



Canada's political units and 
unifying symbols: 
provinces and territories 
provincial capital 'cities 
"Tiatibnalxapital^^ 

flag, emblem, ancj' coat of ? 
arms for Canada. and each- 
province ; ! I 

national anthem i 



UNDERSTANDINGS 

Students should, through the 
examination of the content, come 
to understand that: 



o communities Interact Jo 
/: satisfy needs ' 



a community's status and 
.characteristics may ' 
change over time. ' 



V 



^ INQUIRIES 

students should integrate content, 
understandings, end sttills through, 
the study and discussion of ; 
inquiries, e.g.; - ' ^ 

o What: would your ■ 
community be like if it had 
no contact with other 
communities? 



o Are changes always 
beneficial? 



How do you think, a""com- 
munity would change if: 

- more people moved to it? 

- a new resource such as oil 
.or gold was discovered? 

- a large company closed? 

Can communities interact 
with the physical 
environment without 
spoiling- it? • . , 



communities may unite to 
form a province and a . 
nation/ 



0 ^the"Canadiaj1-nation,and__; 
pfoviricfes" each possess- 
unifying synjlbols aod^ave 
specific centres of 
government. 



>o Should good agricultural 
land be used for purposes 
other than food production? 

o DoVou think the provincial 
^. and federal Symbols were . 
, chosen' wisely? If not, what 
. symbols would you ' " 
! suggest? Why? 

o' ShofiW each province have 
"'"its^own;anthem-?__/;^_ 



SKILLS > 

Sl^iils should be Introduced, developed and 
reinforced in a suitable context. Numbers to* 
left of items refer tp pages In Appendix A.^' 

45 A. PROBLEM SOLVING // 

* ■ - ■.•."'/..■ 

45 B. DECISION-MAKING / 

C. INTERPRETING MAP'S & 
GLOBES: 

45 'Symbols • 
45 Direction . 
47 Location^- . 
47 Scale and Dist^ce 

D. OfvlDER^TANDING TIME & 
CHRONOLQGY: 

49 Time and the Calendar - 
49 Chronological Series . 

E. LOCATING INFORMATION: : 

49 Books /Reference Works , • 
49 Newspapers, Magazines, Pamphlets 
■ 51. Field Studies; Interviews .| 
51 Pictures,"Pnotos, Charts, Graphs 

5i F. ORGANIZING INFOFIMATION 

53 G. ACOUIRING INFORMATION 
THROUGHlREADItslG ; - 

53 H. ACOUIRING INFORMATION 

THROUGH Listening and 

OBSERVING 

I. EVALUATilviG INFORMAtlON: 

.53 Oral, Visual, Print 

J. COMMUNICATING ORALI^Y ; 

AND IN WRITING:' 
55 speaking 
55 Writing . : 



K. CITIZENSHIP SKILLS: 
57 Self-worth. / 
^^Interpersonal Relations 
59 Group and Discussion Skills^ 
59 Leadership- 



: o Extensionl approximately 20-25% for student, teacher, or district developed studies. 

O 

ERIC 



f§ Grade Four 



: Within the context of faniilies and communities. I n grade four the program ^ ' 
;: begiri^ ari-^am^^ how peoplelhaye interacted with Canac^a's;^; - 

physical arid :social environments in the past. Grade jive will extend tha^ : '■. ' 
i::r-.study'Of. Canada's development:. 'O,;^ ■ v"^. ? V'":;;V'.'' ^ ■ ■.. ■ 

> Tlie^rade four pirc^r^m Introduces sele^^ 

the teacher mlght%^k ta begin w 
; to aVold stereotyping. * 

The scope and sequence chariJoLeach-gradp is divided intb^four. • 
. columns: cLteat, understandingsjnquiries atjid skills. It is important that/ ' ' . 

students deal with these components as part lot an integrated prb9ess. The , 
order in which the components are- dealt with will vary; however, they ' 
-should not pe studied in, isolation. . . , . \^ ' ^ 

■■ The concepts Xi'pon wliich the understandings are based include needs,^ . 
environment, resources, interaction, institution, change, interdependence\^ 
culture, ^irhe and citizenship. . '- -■ \. ..\ 

The introduction of significant arid appropriate current events is an integral 
" part of the curriculum at this and every gracle'level. ■. ■ . • . ^ 

The prescribed contentTor the grade will require a minimum of 75-8,0°/o of 
"the class time available for the majority of students. The remaining time,, • 
may be used to explore the prescribed curriculum in greater depth or to. 
study district;, school, teacfier or student developed units. The latter must 

b^ consistent with the intents of. the curriculum. 



\ 




Canada: Its Natjve Peor)^ and Explorers 



-PROCESS:. 



GRADE GOALS: 



In order to comprehend the grade goals, students are expected to examine the content', 
develop the understandings and skills and have practice in applying these through the 
inquiries:' .'■ . \ 

To have students recognize that: . " \ 

o People ihteract with their physical and social environment to meet their needs. 

o People meet their basic needs in a variety of ways, thus creating distinctive ways.of life or . 

. ■ cultures. ; : > ■ . \ • ■ . .V' ■ • ■ ^ ? q 

o European exploration? were motivated by such th[ngs'as the desirejor economic and ; :^ 
' political gain. , .. / \ . y-yy- 

©Exploration increased Europeans' knowledge of Canadian geograph^^* y ■'\-''':>:'r\ 



CONTENT 



■■: " Studenls should examine the culture 
of one of B^Gt's native peoples prior to 
contact with Europeans and in the 

'*""";T»fUex7Tporary period. In addition., 
'Studer\tsl;tM)uld_s)udy the culture" of 
one other pre'Coniact native culture 
elsewhere in Canada. 

> o the native people's ' ^ 
interaction with the physical 
.environment and 
neighbouring people, to- 
understand how they met 
their needs for: 

■ ' food . . 

shelter ^ 
clothing , 
technology 
recreation - 
beliefs \' 
aesthetics 
social organization 



the accomplishments of at. 
least three explorers who 
contributed to the 
knowledge of Canadian 
geography • . 



UNDERSTANDINGS 

students should, through the 
examination ol the content, come' 
to understand that; .« 



INQUIRIES 

t Students should integrate content, 
understandings, and sKills through 
theyStudy and.<Jiscussion ol . 

' ''inquiViesrerg:: ~~ 



o the. native ilSo^^le.i^ 
y 'acte'd'wU^;^>their phy^ 
and social" environments .. 
• . to m6et some of their needs. 

o the interaction of the- native, 
' •■ people with their's'dcisj/^nd. 
. physical environments 
affected iheir way of life. 

o as the native people met- 
their rieeds, they developed 
a 'distinctive way of life or 

■ culture. 



the desire for trade goods 
and/or territorial control 
stimulated early 
exploration. 

the explpreCs interacted 
with the native peoples^ 
adopted their technologies, 
and lised their knowledge 
of the land. 



I the accomplishments of 
. the explorers led to an 
expanded knovyledge of 
• Canadian geography. 



V 



To what extent did native . 
• people make wise use of 
their physical ^nvironrnent? ■ 



HoW would the culture of .■ 
Ihe people, have changed if 
(hey- had lived. in a to* ''ly f 
. different environment? " 

How well did the • ve ^ ^ ■ 
. people organi7f 
themselves to . 'r 
needs? 

Do contemporary rut'Vi 
people me^ 'any of their 
needs using traditional 
methods? I 



o VVould exploration have . 
been successful without 
the assistance Of the native 

■ inhabitants?! 

o The major go^ of the 
explorers -w^s to gain more 
land for their country and 
company, do you agree 
or disagree? Why? 

o The greatest explorer of 
early Canada was. 



Do you agree or disagree? 
Why? 



SKILLS 

SKills should be introduced, developed and 
\ reinforced in a suitable context, Numbers t 
left ol items reler to pages In^Appendix 1^ 

45 A. PROBl-EM SOLVING 

45\b. DECISICN-MAKINb 

C; INTERPRETING MAPS & 
. GLOBES: . 
45 Symbols ' ' ; , 

45 Direction 
. 47 Location 
47 Scale and Distance 

D. UNDERSTANDING-TIME i 
CHRONOLOGY; . 

49 Time and the Calendar . ^; •, 
49 Ch ro n 0 logfc a I Ser i es ; • ^. 

E. LOCATING I NFOrtMATfON: 

49„ Books/R'eferenca.Works 

49 Newspapers, Magazines. Pa rtiphlet 

51 Field Studies, Interviews ' 

51 Pictures. Photos, Charts, Graphs 

51 REORGANIZING INFORMATIOI 

i»53 G. ACQUIRING INFORMATli^N 
THROUGH READING A 

53 H. ACQUIRING INFORMATION 
THROUGH LISTENING AND 
OBSERVING 

I. EVALUATING INFORMATIOh 

53 Oral, Visual. Print " 

J. COMMUNICATING ORALLY 
AND JN WRITING: 

55" Speaking . • ^ ■ ^ 

•5S';yVrili^ 

r K. CIThZENSHIP SKILLS: ;> 

57 ..Self-worth ^ -^v : :"!: • 

L 57 Interpersonal Relations 
V. 59-Group and Discussion SSKHls 
f 59 Leadership . ; "j' " 



' o Extension: approximately 20'?5% for student, teacher, or district developed studies. 
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Grade Five 



In grade four, the students studied Canada's native people and the early 
European .exploration of Canada. 

Grade fi<^ examines some factors in the continuing development of 
Canada. The students study a resource-based industry, a transportation/ 
communication system, Canadian government, and settlement since 
the late 1800's. . ^ 

The scope .and sequence ch^art for each grade is divided into four 
columns: content, understandings, inquiries and skills. It is innportant that 
students deal with these connponents'as part of an integrated process. Tno 
order in which the connponents are d^lt with -will vary; however, they 
,should not be studied in isolation.. 

» 

The concepts Upon which the understandings are based include 
institutions, interaction, change, diversity, e^nvironnnent, resources, identity,, 
causality, interdependence, power and citizenship. 

The introduction of significant and appropriate current events is an integral 
part of the curriculum at this and every grade level. . 

The prescribed content for the grade will require a minimum of 75-80% of / 
the class time available for the majority of students. The remaining time 
rrtay be used to explore the prescribed curriculum in greater depth or to 
study district, school,- teacher or student developed units.. The latter must 
be consistent with 'the intents of the curriculum. 



Canada: Past, Present, and Future 



PROCESS: 



GRADE GOALS: 



In order to comprehend the grade goals, students are expected .to examine the content, 
develop the understandings and skills and have practice in applying these through the 
inquiries. .. 

To have students reiognize that: 

o People's use of resources has contributed to the development of Canada and will. ^ 
continue to contribute in the future. ' . • • 

o Systems of transportation and communication are necessary for the continuing ^ 
development of a nation. 

9 C^f^da united to form a nation with a systenj)' of .government that^till exists today. 
. o Canadian communities, past and present, consist of people from^ d^^^ 
backgrounds. 



CONTENT' 

students should examine: 



a resource-based industry 
in Canada (e.g.. the fur 
trade, mining, forestry, 
fishing, agriculture). . 

^the discovery of 
resources-*" 

- the d|velopnnent of 
settlements based on 
resources^, 

- the life and^vofk of 
people in the rfeso^rce- 
based settlements 

- the interaction of the 
re source -based settle- 
ments with the 

.environment. . 



/ 



'a transportation and 
communication system in • 
Canada (e.g.. the Cariboo 
Waggon Road. the 'C.P.R.. 
. the St. Lawrence Seaway). 

- the social and physical 
factors influencing the 
development of the 
system 

- the system's impact on 
the social and physical 
environment of Canada. 

~ ,. V 

the structure of. Canadian . 
government! 

- the entry of the provinces ' 
into Confederation 

- the duties of the three, 
levels of government . ■ 

- the rights, roles, and / 
responsibilities, of 
Canadian citizens 

- the institutions. 



UNDERSTANDINGS 

I 

Students should, through the 
examination of the content. come 
to understand that: • 

o the discovery of resources 
had an influence on settle- 
ment patterns in Canada. 

o resource-based industries' 
contributed, and will 
continue to contribute, to 
the development of 
Canada. . 



transportatioi3/ 
communication systems 
contributed and will 
continue to contribute tothe 
development pf'Canada.. ■ 



confederation provided a 
system of government that 
bound the country together 
under one authority. 

the three'lev^ls ot 
government have distinct 
functions. 

an individual member of 
Canadian society has 
certain roles, rights and . 
responsibilities.^ 



INQUIRIES 

students should integrate ccnieht. 
understandings, and skills through^ 
the study and discussion of 
inquiries, e.g.: 

o Where would you situate a 
fur fOrt?-. 



Would a fur fort have been a 
good place to live? 



Should trapping be 
'declared Illegal?* : 

Are there circumstances 
under which a resource 
bas^d industry should be 
curtailed? ' 



Would Canada have come 
about without the building of 
the C.P'.R.? ; 

Could we eliminate any of 
oijr transportation or 
communication systems 
without seriously cljanging 
the nature of our country? 



o Should Canada have a' 
strong centralgovernment? 

o Should Canadians be 
forced tb vote in elections? 



o Should all Canadians'have 
the right to. vote without 
■passing a test? 



• o What, is a good Canadian 
citizen? 



SKILLS 

Skills should, be liitroduced. d.evelope^i and 
reinforced In a suitable context. Numbers to 
left ot Items refer to pages iri Appendix A. • 

45 A. PROBLEIVI Sp' V'»NG 
45 B, DECISION-MAK:NG 

C INTERPRETING IVIAPS & 

GLOBES: 
45 Symbols • 
45 Direction 
47 Location ■ • 
47 Scale and Distance 

D. UNDERSTAfWDING TIME* & 
CHRONOLOGM: " . ' ^ 

49 Time an.d the.Caiendar ' 
49 Chronological Series 

E. Locating* iNFORiviATioivj: 

49 Books /Reference Works 

49 Newspapers. Magazines. Pamphlets 

'■ 51 Field Studies, Interviews . 

.51 Pictures, Photos, Charts, Graphs 

51 F. ORGANIZING INFORIVIATI ON 

53 G. ACQUIRING INF'ORIVIATION 
.THROUGH REAPING 

' - " - s', '• , 

53 H.^CQUIRING INFORMATION 
THROUGH LISTENING AND* 
"OBSERVING ^ 



• I. EVALUATING 

53 Oral, Visual. Print 



INFORMATION: 



J. COMMUNICATING ORALLY 

AND IN WRITING: 
55 Speaking 
55 Writing " 

K. CITIZENSHip.SKILLS: - 
57 Self-worth - \ 
57- Interpersonal Relations 
59 Group and Discussion Skills 
59 Leadership 



CONTENT 

students should examine: 



UNDERSTANDINGS 

students should, through the 
examination of the content, come 
to understand that: 



INQUIRIES 



students should Integrate content, 
understandings, and sKills through 
the study arid discussion ol 
Inquiries, e.g.: 



SKILLS 

Skills should be introduced, developed and 
reinforced in a suitable context. Refer to page 
numbers in Appendix A for details. 



o a group who emigrated to 
Canada since the late 
1800's. 

- who they were and why 
they came 

- the challenges they 
faced 

- their contribution to the 
ethnocultural composi- 
tion of Canada. 



o people from diverse 
cultural backgrounds came 
to Canada for a^ariety of 
reasons. 

o people from various 
immigrant groups haVe 
encountered challenges 
settling in Canada^ — ^ 



. o To what extent did the . 
prairie settlers contribute to 
the development of 
Canada? 

o ■'The diverse cultural 
composition of many B.C. 
communities has served to 
enrich our society. Do you 
agree or disagree? Why? 



o Should Canada have 
immigration' quotas? 

o Should imipigrants be 
assimilated? 



s 

\ 



o Extension; approximately 20-25% for student, teacher, or district developed studies. / ^ 



Grade Six 



i t 



Through the examination of the settlement and structure of Canada, grade • ' 
"five showed the development of a larger social unit, the nation, i.n which 
there is considerable diversity. 

The grade six program leads the student to the world to compare arid 
contrast how people meet their basic needs and develop cultures. 

To achieve these understandings and to reinforce the students' 
knowledge of world geography, teachers must select four different 
people or countries from four different continents for study. The 
emphasis of this examination should be placed on how all people ^hare 
similar needs rather than on the differences among the ways in which 
these needs are met. Through the examination of the ways In which 
people meet their basic needs, students should come Iq understand 
cultural diversity. As the study progresses, students should compare and 
contrast each culture with the others and with Canadian culture. Care 
must be talcen to avoid stereotyping. In grade seven, students will 
examine people In Canada and the world, Iri the past and present, 
focusing Iriitially on their interactions with the physical environment. 

The scope and sequence chart for each grade is divide'd into four 
■ cpiumns: content, understandings, inquiries and skills, It is important that 
students.deal with these components as part of an integrat^orocess. The 
order in which the-components are dealt with will vary: hovite^, they 
should not be studied in isolation. . . 

--j:he_conceptsaipaiiJ&(iaich_thejiaclsM 

culture, interaction, institution; needs, identity and environment. 

The introduction of significant and appropriate current everits is an integral 
part of the curriculum at this and every grade level. 

The prescribed content for the grade will require a minimum of 75-B0% of 
the.class time available for the Vnajority of students. The remaining time 
may be used tO' explore the prescribed curriculum in greater depth or to 
study district, school, teacher or student developed units. The latter must 
, be-consi.stent with the intents of the curriculum. . 
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Canadians and Their World^^^^^^^ 

. PROCESS: In order to cornprehend Ih^ grade goals, stijderits'areiexp^cled lo^^^^ 

' . ' . develop the understandings, and skills, and have prac^^^^ 
\ inquiries. ■ •.. h.' "--" ' ' -'-^ .^^^ 



GRADE GOALS: 



To hpve students recognize that: " - V '■■■':\':\\-'':^ 

' o The physical environment influences Snd is influenced by people inhabiting a partictil^ar/; 

location. , ■ \. , ,. " • V- --v T'' ^-'^^^^ 

People develop economic prganizations in order to^^s^ . ' f', 

People develop political systems in order.to satisfy; sonnei of their 
As people mefiftlheir needs, they develop distinctive ways 
Aspects of peojifes' cultures are either similar or differenVto Cana . • 



CONTENT 

students should compare and contrast 
the features ol four people drawn from 
four ^ntinents with each other and 
with Canadians. 

o the people's Interaction 
with the physical 
environment; ' 

location 

climate ' . ' 

physical features 

■ natural resources ' 



the people's economic 
HDrga^ization: 

industries 

transportation and , 
communication 

labour 



. o the people's political 
organization: 

■ a system of government 

laws 



UNDERStANDiNGS 

students ^ould. through the 
' examination of the content, come 
to understand that: 



the physical environment 
of ariarea influences the 
way of life of people who 
inhabit it. . 

the (people in a particular 
location have an effect . 
opon their physical 
environment as they^'meet 
their needs: 



certain crafts, businesses 
and industries may be 
developed by people as 
they seek to meet their ■ 
needs. 

to distribute goods and 
provide services, trans- 
portation and communica- 
tion systems may be 
developed.. 

* ■ 

individuals assume certain 
work roles as they attempt 
to.meet their needs. ' ' 



o people devise certain laws 
and regulations ta^overn 
the behaviour ow^^uals. 

o people devise a system of - 

" "^ lleclsions; ; 



INQUIRIES 

students should Integrate content, 
understandings, and skills through ' 
ttie study and discussion of I ' \ 
Inquiries, e.g.t 

o Should people make majgr 
' alterations to their physical 
^ environment to meet their 
' needs? - 

o What effect rTnjghTsuch * 
alteratlQps h^ on the way 
of life of other groups "In the 
same area? - 

o Should r^oufce 

development be allowed 
regardless of location ant) r 
previously 'designated land 
use? '■ \. 



To what extent dojhe trans-' 
portation and corrimunica- " 
tlon systems influence how 
people meet their needs? 



o Should any job be available 
to anyone? ■ 



Should the'government ^' 
regulate the media? - 



o To what extent does a 
people^sgovernment 
influence the way of life? 

o Are police forces 
necessary? ■ \ 

6 Should laws change? 

^ o Should children have the 
same rights and responsi- 
bilities as adults? . 



■■■ /'v' SKILLS' 'O.- 

. ■ Skills should be Introduced, developed and / 
reinforced In a suitable conteM. Numbers td 
loft of Hems refer to pages IrrAppendix A. /; , 

45 A. PROBLEM SOLVING ; , ;/ 

45 b! DECISION-MAKING 

C. INTERPRETING MAPS & 
'GLOBES: " „ 

45 Symbols:^ * . : 
^5 Dl^eQlion V . ' ' . 

47 Location • ^ 
47 Scale^and Distance ; . . :^ ■ 

D. UNDERSTANDINC3 TIME &. 
CHRONOLOGY: ' r^: 

49 Time and the Caleridar 
49 -Clironoifigical Series 

. Er LOCATING INFORMATION: 

, 49 Books /Reference Works y ^ 
49 ■ Newsp^ipers, Magazines, Pamphlets* 
^1 Field Studies, Interviews ' 
51 Pictures, Photos, Charts, Graphs .. 

51 F. ORGANIZING INFORMATION 

53 G. ACQUIRING. INFORMATION 
THROUGH READING V : 

53 K ACQUIRING INFORMATION 
THROUGH LISTENING AND 
OBSERVING ,^ V \ 

' L EVALUATING INFORMATION: 

53 ^ Oral, Visual,: Print . . ♦ 

J. COMHUNICATING ORALLY 
AND IN WRITING: , 

55 Speaking : . ' . 
65 Writing . . ■' 

K. CITIZENSHIP SKILLS:" 

57 Self-worth 

57 Interpersonal Relations . 
59 Group and Discussion Skills . 
59 Readership . . 
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CONTENT 

students should compare and contrast 
the.features of four people drawn from 
four continents witli each other and 
with Canadians 



UNDERSTANDINGS 

students should, through the 
OKtimlnation of (he content, come 
to understand that: 



, 'inquiries 

students should Integrate content, 
understandings, and skills Ihrough 
the study and discussion of 
Inquiries, e.g.: 



skills" 

Skills should be Introduced, developed and 
reinforced In a suitable context. Refer to page 
. numbers In Appendix A for details. 



the people's cultural 
features: 

food, clothing. she^Wef 
religion, values, beliefs 
customs 
roles 

education * , 
art. music/literature 
recreation 
language 



. 0 as people meet their needs 
they develop unique * ; 
characteristic ways of life 
knowh^s culture.^ ■ ■ 

o culture is transmitted to • 
■ succeeding generations in 
a variety of ways. 



there are similarities and 
differfences among « 
cultures. - ! ' 



Q ' What evidence of a 

people's beliefs and values 
can ^ find In their music 
,and art? , 

o To what extent do^ 
people's customs and 
traditions influence how , 
they meet their needs? 

o What cultur^ similarities 
are shared between 
Canadians and ■ ? 



o Should education be 
compulsory? 



Extension: approximately 20-25% for student, teacher, or district developed studies. 



O 
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Grade Seven 



From .grades one to six, students have been introduced to vai;ious/^ociai 
griits from the family to the nation. | // 

The grade seven program focuses on the Interaction of people and their 
physical environment. Students should learn to Identify the \jarlous 
significant components of the physical environment, thelri variations In 
time and place and their effect upon society. In grade elghtV the- 
sjudents will examine people and cultures. 

Where sufficient learning resources dealing with the localjarea are 
available, studerits may begin by studying the interactions between 
people and the Imnjedjate physical environment. // 

the scope and sequence chart for each grade is divided into: four 
columns; content, understandings, inquiries and sl<ilis. it is/fmportant that 
students deai with these components as part of an integrated process. The 
. ordei- in which the components are dealt with will vary; however, they 
should not be' studied. in isolation. , ■ ■[''''' 

The concepts upon which the understandings are^based include 
interaction, needs, change,' environment, resources, pawer, identity, 
causality, diversity, interdependence, values and- cultufe. i. 

The introduction of significant and appropriate curreht events is an integral 
"part of the curriculum at this and every grade level.// 

The prescribedxontent for the grade will require a/minimumlof 75-80% of 
the class rime**Svailable for the majority of students/The. remaining time 
may be used to explorfe the prescribed curriculuijn in greater depth or to 
study district, school, teacher or. student developed units. The latter must 
'be consistent with the intents of the curriculum/ 

. . - . .. • ■ ' , / :,. .■ . . 

The curriculum for this grade is interim and has been included in o^rder to produce 
a complete guide for the elementary grades/ 

■ ' ' ■ r ' ■ ' ' ■ 

At the time of the publication of this document, the curriculum for the secondary 
grade&^as subject to refinement, and in-order to ensure articulation between the 
elementary and secondary social studies'guide, adjustments to the grade seven 
. curriculum may become necessary. 



People and Places 



PROCESS: 



GRADE GOAIS: 



In order to comprehend the grade goals, students ar^ expected to examine the content, 
develop the understandings and skills and have practice in applying these through the 
'inquiries. - ' ' 

To have, students recognize that: . " 

o People interact , with their physical environment to "satisfy common needs, 
o As people atempt to satisfy their needs, they must establish a workalDle relationship with 
. their physical environment. 

o As people interact with their environment, the environment may change'or the people's 

way of life may change, 
o The ways in Which people interact with their physical environment are influenced by their 

culture, resources, government, laws, historical period and contacts with other societies, 
o The interaction of people and their physical environment may change over time. 



CONTENT . 

students should examine the Inter- 
action of people and their physical 
environment. 

o CANADA PRESENT; 

% ■ 

A survey of the regions of 
Canada and selected 
studies of at least two 
regions^ one of which must 
. be British Columbia'ahd the 
other chosen from; 

. Atlantic 

Southern Quebec/ 
Ontario 

Prairies . 

Sut)- Arctic/Arctic 



CANADA PAST; 

Two selected studies of: 

. - pre-coniact aboriginal 
- settlement 



- first European 
, settlements, 1000-1642 



UNDERSTANDINGS 

Students should, through the 
examination of the content, come 
to these understandings. 



The physical environment 
in each region of Canada 
Influences the people's way 
of life' 



In selecting resources to 
meet common needs, 
people In each region have 
modified* their physical 
environment. | 

In some cases the use of 
resources has been 
regulated by the^law and 
government restrictipBS^ 



Conservation of; resources 
and a workable relationship 
with the physical 
environment is of concecn . 
to Canadians. ' 



Pre-contact native people 
adapted to their physical 
environment.jrelytng upon 
available resources to 
satisfy their basic needs. 

A mutual interaction existed 
between the physical 
environment and the ' 
cultural beliefs and values 
of pre-contact peoples.; 

Contact, and trade with . 
European settlers resulted 
in significant changes to the 
interactlor)' of native 
peoples with their physical 
environment. 



INQUIRIES 

students should Integrate content, 
understandings, and skills through 
the study arid discussion of 
Inquiries, e.g.: 



o to What degree are people 
^ in specific regions of 
Canada adversely or . 
positively influenced by the 
physical environment? . 

o Should Canadians continue 
to modify their physical 
-environment to meet their 
Immediate needs? 



How, In your experience, 
have people changed tfie 
environment? Was it ■ 
JbenefipjajjDi^c^^^ 



Should the government 
regulate the use of \ 
. resources if it' interferes 
with the livelihood of some 
Canadians? /"^ 

What level of government, if 
any,' should regulate the 
use of physical resources?^ 

How Would you as a {Ir^-) 
contact native in a specific 
place meet your basic ^ 
needs? . / 



6 To what extent did'the ■ 
, physical. environment 
influence the cultures of 
pre-contact native people? 

•■ - - . ■ ' ' ' . 

o- Hov^ 'dld contact between 
th'^; native peoples and 
Ei.rcpeans change the way 
tw jife of both groups?. 



SKILLS 

SHIIIs should be Introduced, developed and 
reinforced In a suitable context. Numbers to . 
left of Items refer to pages In Appendix A. 

45 A. PROBLEM SOLVING , 

... ' . ■ 

45 ,B. DECISION-I^AKING 

C. INTERPRETING MAPS & ; ' 
GLOBES: 

45 Symbols ' ' 

45 Direction / 
47 Location ' . ■ 

47 Scale and Distance 

D. Ur^DERSTANd'lNG TIME & 
. ' CHRONOLOGY:, 

49 Time and the Calendar 
49 Chronological Series 

E. LOCATING INFO RMATION: 

""49*'E6o1<s7ReTerenc^~ 
49 Newspapers, Magazines, Pamphlets 
51 Field Studies, Interviews . 
51 Pictures, Photos, Charts, Graphs 

-.' ' '■■ -i ■ 

51 F. ORGANIZING INFORMATION 



53 



53 



53 



G. ACQUIRING INFORMATION 
THROUGH READING v 

H. ACQUIRiNG INFORMATION 
THROUGH LISTENING AND 
OBSERVING 

I. EVALUATING INFORMATION: 

Oral, Visual/ Print 



J. COMMUNICATING ORALLY 
• AND IN WRITING: 

55 Speaking • 

55 Writing , . . 

K CITIZENSHIP SKILLS: ^' 
57:- Self-worth 

57 Inte rpe r son al Re I atlo n s ; 

59 Group and Discussion Skills v 

59 Leadership . . . ■ 
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CONTENT 



StudAnis should •Kimin* th* Inter- 
action of poopl9 and thair physical 
anvlr^nmont. 



UNDERSTANDINGS 

students should, through the 
examlnallon of the content, come 
Ip understand that: 



INQUIRIES 

students should Inlograta content, 
understandings, and skills through 
the study and discussion ol 
Inquiries, e.g.: 



SKILLS 

Skills should bo Introduced, developed and 
reinforced In a suitable context. Refer to page 
numbers In Appendix A for details. 



Tihe first Europearf'selllers 
had lo change their way of 
life in response to the 
different physiCEil , 
environment. 

Thehteractlon of the' early 
European settlers with their 
physical environment 
changed over time as 
settlement expanded. , 



"European settlers rpade a 
better adjusUneht to' the 
North American , 
environment than did the 
pre-contact peoples." Do 
yoU agree or disagree? ' 
Why? 



WOpLDPAST: 

One selected study of an 
ancient people In: 

- the Tigris-Euphrates 
Valley 

-IheUile Valley 

- ihelAndes 



0 Certain physical environ- 
ments were more suitable 
for the development of 
ancient societies because 
of physical features and 
available resources. « 

0 How ancient peoples 
interacted with their 
physical environment was 
Influenced by. their values, 
beliefs, skills, level of 
technology and contacts 
with other societies.' 

0 Ancient peoples' 
interactions with their, 
physical environment, 
resources, government, 
. laws and contacts. with 
other societies contributed 
to the development of 
distinct cultures. 

o Technological advances, 
such as the inveotion of the 
plough and irrigation 
"'■""tptemsT^abied -ancient" ■ 
people to modify their 
physical environment and 
thus satisfy their. needs 
more efficiently: ' 

.0 How ancient peoples 
. interacted with their 
' physical environment 
changed over time. . 



You are a leader of a 
wandering group of early 
people looking for a place to 
settle. Wher-e would you . 
settle? Why would you choose 
this location? 



Why might the ancient 
people have developed 
different cultural patterns if 
they were located in some 
other physical environ- 
ment? 



"The way the people • 
interacted with their 
physical environment in the 
' pastlSivyerysimiiarto^the — 



way people interact'With 
their environment nbwr' Do 
you agree or disagree? 
Why? 

What connections arfe there 
between our current culture 
and the ancierit cultures? 



A' 




V CONTENT 

SludanU fhouid'exfrnlna Ihe tnler- 
•ctlon of p«op1t and their physical 
environment. 



UNDERSTANDINGS 

Sludenli ihoutd, through the 
examination of the content, come 
to these understsndings- 



INQUIRIES 

Students should Integrate content, 
understandings, end sKllli through 
the study and discussion of 
inquiries, t,g,: ' . ■ 



SKILLS 



Smils should be introduced, developed and 
reinforced Ir) a suitable context. Refer to paoa 
numbers In Appendix A for details. 



WORLD PRESENT: 

A survey of pQople chosen 
from.elther: . i 

- a desert environment 

- an Arctic environment 
other than Canadian 



o The physical environinent 
in a particular piaco 
influences the Inhabitants' 
way of life and how they 
satisfy their needs. 

o The use a people make of 
their physical resources 
depends upon their culture, 
technology and contacts 
with other societies. 

o As people utilize physical 
resources, changes In the 
physical environment 
result, These changes may 
or iliay not be planned and 
may or may not be 
beneficial. 

.0 The ways in which a people 
interact with their environ* 
ment will change over time. 

o Conservationr of resources . 
and workable relations with 
the physical environment 
are a growing concern for 
all people. " 



To what extent do you think 
physical environinent 
shapes a people's way of 
life? 



Should people continue to 
rhodify their physical 
environment in significant 
ways? 



How should people 
manage .the use of 
physical resources? 



Should a people, In order to 
satisfy their nee<[S, 'be 
allowed to alter the physical 
envlronrfient of people in 
other parts of the world? 



1 ■ ' ■ . . \ 

.... ) 
o Extension: approximately 20-25% for student, teacher, or district developed studies. 
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Appendix A: ( ; 
Skills ThrougiT The Gradesj 




A. 
B. 
C. 
D. 
E. 
F. 
G 
H, 

I 



Problem' Solving , 
Decision-making . ' 
Interpreting Maps and Globes . ' 

Understandirvg Time and Chronology 
Locating Information , / , 
Organizing Information - . . 

Acquiring Information Through Reading 
Acquiring Information Through Listening and Obserj^ing 
Evaluating Information ' ; - • , 
.Communicating Oraliyv and in ^.W^^ . 
Citizenship Skills ; ;\ i ' 



EKLC 




6, 0E(5fSION-MAKING ' 

. 1. Idenlily problem Of issue 

I Id enlily possible allernaliyasolulions or Qb|eciives 
'■■; - 3. Galher. analyze and Inierprel injormaiion regarding Ihe allernaliv,e$ 
- ^ 4. :,Evaluate the alternatives and establish which should be accorded higher priority in light ol the 
inlor mation gaihered and/or value prelerences ' N; . ' 

5- Test the priorities^a nd ana^ze the consequence ol each ' ' 
6; , Plan a course of action 



7. Establish a group decision 



Take some actio n on the group's:decision 
A Evaluate the-group's decision . 



a INTERPRETING MAPSAND GLOBES ^ 
. ■ Symbols: * ' / . , , :, . / ■ 

t. {Indersta nd Jhat real objects can be represented by pictures or syinbols on a map 
. / '2, • Inierpret-a nd use map legends on.dillerent kinds ol maps 
. ' 3. 

(elevation^and relief) 



r 



Direction: 



Use such difectional terms as'lar; near, above, below, up, down, fight, left 



2; Use cardinal and intermediaie directions;ig., NE,SW,in,classrooni. neighbourhood with the 



use.of acompass: 



' 3, Orient sirripb rriaesJo-^ifecl^ 



! ^ 



a 



. 1 ^ 



y 
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"Key; Q loifoduce ♦ De\/elop * TesI, Releach. Maintain ^ j 



.42 



D; - Understanding TIME AND chronology 




. 3. Learn 10 lell time by the clock (including u se 01 the 24 hour clock] 
4 



0 • • * * * * 



□ I ' I ~ • — I — • - -*> 



dales 



5 Use the vocabulary of indefinite (beloie and after) and definite (tod^y.yesterday) time 
expressions 



Q « I • • • • * *.,*/*<*, 



6. Comprehend the Christian system of chronology- B,C.-and A.D. 



7- Learn to translate dates into centuries 



Develop an understanding of events as part ol a chronological series of events and an, 



Learn lo pu! experiences and events in order olliine 



2 Recognize sequence and chronology in personal experiences, as the school day, weekly 

schedu le, etc. - . .. ■, • ' . : . • 
3. Learn to think of the separation of, an event from the present in arithmetical terms 



* D • • * * * 



□ • . r • , * , * * * 



4. Undefjtand and make simple time lines ^ 



E, LOCATING INFORMATION .i 

'.1 . . ■ ' 
. Work with books including reference works: 

• / ■ ■ . ' ' i ■ 
1. Learn how to find material ma library, 



2. Use titl e, table of contents, index, glossary, appendix, lists 

3. Choose from a variety o| books appropriate to the purpose including dictionaries. Year Books 
almanacs, encyclopedias , . 



4. Distinguish between fact anf\fiction 

' 5. Locate information inencyclpliedia using key word, letter o,n volume, index ^and cross. 
" relerence 





• 


1 . 




• 


• 


• 


i 










• 




• 


• 




■ i 
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1 




• 






■ • ,; 






' ■ p.: 


• 


• 


• 






• 









Read newspapers, magazines and'pamphlets as sources of ihforptior): 




1. Select important news items \. ^ \' ■ v ■ ""1' ' ■ ■ ■ ' ■ ' / ■ • - ^ 



' — : rf- — ^ — ' — ; ' '„ , - ■ 

■ 2. S elect material pertinent to claWactivitiey\ v; . | / ♦ ' • ' - ■ ■ ^ - ' 
• ■ 3. Learn about the sections of a newspaper, "its organizationiand purpose ■ ; i : . ■ ' :■ ■ 



4; Recognize.the differences'in purpose and coverage of different magazines, papers and ' 
pamphlets:; '■ ; ' ' " .■■ - ' ' ' ' . 

5. 



FRir 



, Key: o introduce;* Develop;* Tesl^Reteacli, Maintain ; 



Skills 



" Grades- ' 



I;' 'Gather fad^ ' ■ ■ . ". 

. ' 1: Idenlily.lhe'purpos eoMhelieldlri^^ •' ' ■ 

2. Plan pfoceduresjules ol behaviour,. quesliolis io be asked,.a j ^ Ihings lo look lor , ; , 



/ 1- ■ 2 3. 4 • -5^ 



D ■ • 




■ 3, Evaluale Ihe planning and execution ol the lield trip onnteryiew 



4:. Use acceptable.ways ol opening and closing an interview . . 

5, Express appreciation Idr courtesies extended during the lield trip or interview ■ '1 


V / ... u , - ; r ^y,> 

^ — T^-n \ :■■ J ■ %.vr 


6. Refiord, summarize and evaluateinlormatiori \ ' ■ ■ ■■ 1 





Interpret pictures, photos, charts, tables: '. \ . 
. ■ ■ 1. Recognize theseiateria^^ as sources ol information^ 



■■ ■ • /. . 



■ ' — i —i:^ 



2.: Note-and describe thexontenl' ol the material.' general and speciliC': 



a Ulsii 

:\ lor objectivity in interpretation 



■ ' s, Intefprel and dfawinlerences Irom gfaphs/charls, lableS:; ' :, / ' „ 

■ ■ .'6. Recognize felalionships among inlpfinalion Ifom graphs, charts, lables , , . / 



- I- Interpret point of view expressed in cartoons 



■■■■ ' " 'f ! ' . - r ^'i'r^tc^ 



8. Use ifllormation Irom these and other materials to draw con clusions ' 
■'9. Recognize feature s showaon air photos' /v: ^ 
10. Compare maps and photos olihe same area .* 



F, ;0R6ANIZIN6 INFORMATION ■ ;" : / . ' * 

' i; Make an outline ol topics to be investigated and seek material a^^^^^ 



more than one source 



.2, . Select.the mainidea andsupporting lacts: 



3, Compose a litle for a story; picture, graph, map or chart ^ 
' ■ 4. Select answers lo questions Irom material liear, viewed/br read ' 
5. Takenotes and make a record of the source by author, title, page 



0. 



■ :j ■ 6. Classify pictures ■lacts. and .events under main headings Of in categories - 
..■ 7, -Arrange events, facts. andideas;in.sequence ' ■ /,, ' ' ' , 



D 



, '■ ;U Make si rnpleoullines ol material read;:heard or)/iewed • ■ ' - • : 

, . a Wriieasummaryolmainp QintsencounteredjnQralwriltenQrvi^^^^^^ ^ 

, . 10, Makeasimplelabieofcontenis ' .; • . '/■ ; ■ . ; ^ 
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Key: d mme • Develoj,'* Tesl, I5eleach,1ainlajn|}|;ii.^ 



a7 



5 (6 ^7 



■jkiii^^ ^^^'^S^^^^ specifically lo social siudies 



'^■■'(■■---:"-'3}^l(ini:iojinft'parlicyto 



H. 



■v^v iyiake u$l'Ofhea(|n9s:to[iic;se(it|M^^^^^ 
-.--i-dilteienliale- belweeri-niain-andiybord 

.; i:::Recognize'relaliof)ships such as:^equence, cause-ellecl, space/place, lime 



■;■ ■ i Recogniz e and compreliend co'des such 
7. Readwilti i 



leafn io.adiusi reading fale)o'lype oi;fiialefial 



|,Listenandobservewitliapurpose, 



'■■■i. Identily a sequence ol. id eas and select jhos> lhal are most imporlanl 

.' I .Relate, compare, and eyaluate'inlorriiation gained ttircugh listening and observing tlial 
■. ! ^ gained Irom other sources orinlor'malion : : ^ 



I 1 1 



6. .Analyze/evaluate video aridaudio.pre5entations,.e.g, models, exhibits artd,other graphic 
. ■.. materials concerned with social studies topics, ■■ ■ , v . - ■ ■ 

' J. Listen to identily speaker's purpose ■ ' ■ . ■■ ■ ^ i, • 



« t 



I. EVALUATING INFORMATION , 

1. Compare objects, pictures lo see it Ihey are'idenlical, similar, related or unrelated 



2. . Dislingyish' between lact and ticlion, between tact and^pinion, between tad and theory 



■3. Compareinlormationaboutalopicdrawn.lromtwoormoresourcestoseeillheyareidentical, 

similar, p arallel; or incon5istenl,,unrelaied or contradictory 

-4, Consider which^ source ol intormalion is more acceptable, and why 



A. 



5, ■ Examine reasons for contradictions in evidence, 
6. 



.\, . 7, Recognize propag anda'and its purposes in a given contexl ' 
. , \. 6. Recognize primary.and secondary sources of inlormation . .. 



\ 



\9. Recognize that inlormation can be slanted through sources, viewpoint, time- 



J. COMMUNICATING ORALLY AND IN WAITING 'i 

Speakwilhaccufacyandpoise: I 

' I 

. Develop and'use an appropriale vocabulary ° 
' 2. Pfo nounce'wofds correclly and enuncialg clearly ,:. 
■ 3- Prepare and use noles in presenting an oral report' 



jJleepJOJbfi.poiiiL)Qilliiiiiatioiis^ 



5 ' Communicate in a variely ol situations (committee, panel, formal meeting) as a leader.or 
/ participant 



6. Learn to defend a point ol view 




1" 

. Write with clarity and exactness: 

; ; L Keep neat, well-organized student malerials 



2. Develop skills ol.i^riting correctly, lettering, shading 



.- 3. Collect, evaluate, and organizeinlormati on around a clearly defined topic ■ ; ' ; _ 
4.. Wriie independenily, give credit for quoted material, and avoid copying from references 



'5. Include a Ifst to show source of information 



'5. Proofread and revise 



■. I Write in correct sentences- 



8. Write in clear; coherent, correct paragra phs 

9. Write multi-p aragraph compositions- 

10. increase writing vocabulary using dicliooary, thesaurus 




■ U . Write correctly, applying skills ol spelli ng, punci ' :'^; capitalization 
12. Develop thesis !sl 



"Skills 



-Grades-'-: ^^' j^^^^^^^^^ 



.'6, ':7 r^'. B v 



'•• i/ PeiDonslrale evidence ol concern lor sell_ 
2/ Dis play sell-CQnIidence' [ /' ' , 
3. Seek help when required ' ■ 

■^4.-Make-Ghoices-and-deci8ions— — — 




'. '>.," \^ r^^jf 



iiiiiilil 



.-5, Beawafeiliainefidslorallenlion, 



• 6: ■ Be aware itial one person's'behavioyr caosss approval ot disapproval in,an9llier, peison,': 
.7, Recognize lhal,dillerences between onespll and others are not uniisyal arid jha^^ : 
' '■ ' contribute t oeachindi;tidual!sur\iquenes5 ■ . "' } ■■-■■ 
8. Understand, accept, and oiler construciivecriticisn)':' , - 



— -r§S 



4— 



9.^Wotk independently without supervision ,■ 



I Show r espect lor the rights and opinions of others , 
• 2, Demon strate a willingness to' take turns in play, speaking, etc, 
3:.' Demonslrale the constant development of courteous behaviour 



4.'Di 



5." U nderstand thsineed lor .rules and the necessity for observing them 
'6. Engage in fair play' : 



— — — — - 




I Demonslraie a willingness and ability to include newcomers 

8. Respo nd voluntarily to the needs of others in distress 

9, Offer.e ncouragement and approval to others, , 

10. Comp romise and co-operate when conflict arises 

11, Demonslrate, the ability to disagree, when warranted, in an acceptable manner 



12, Appreciate and respect the beliefs, practices, and contribulions ol people bl other countries 
faces anil religions , 



1 2. ; . 3 4 5 6 7 8' 9 ' 10 11 



broup snooiscussion skihs.- 

t Take pan in niaKing ine fuies neeoej Dy ine yiuup 
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1 


1 


- • : 


2 Demonstrate an abilily to keep to the task 




• 


• 1. • • 


I ■■ 


1 


1 


M • 


3 Accept the role ol leader or lollowef as the situation fep^^^ 


U 


1 


• i • ^ 


1 ^ 






I 


. . 4 Make meaninglul contribulions to discussion, supporting ideas with lacts and reasons 


n 1 


1 


• • • • 


1 


•1 


1 


I 


5. Make a point but do nol monopolize " 




• 


1 9 1 • 


1 


1 


1 


I .. 


' 6. ' Gve leedback in a non-threatening manner by avoiding loaded words and negative b4dy ^ 
• language . ♦ ' 






ft 


1 


1 


1 

i 


. I 


7 Recognize a person's emotions/reactions to deternfne their leelings or view ^ • 






. A 


1 


1 


I 


• 


8 Distinguish between work that can'be done most ellilently by indwduals and that which calls 
[or group effort . ' ' 




D 


• • • • 


1 


1 


I 


• 


— — \ . 
S Contribute to the solving of groiip problems ! 


n 


• 


• 1 • • 


1 


1 




• 


1 0 Accept and abide by the decision ol the group 




• 


• III 




1 




• ■■. 


Leaaersnip. • ■ 
t Establish and use rules to conduct a meeting 






□ 


1 


1 




• I ■ , ■ 


2 Facilitate the summarizing ol op)30sing views and points of agreement 


1 






D 


1 


1 


1 


■ 3 Tacilully enlorce the rules ol discilssiin, debate and lorum. etc, ' 








D.. 


I 




, 1 


d iPflrn how and when to deleqate authority ; ' 








1 






1 


_ I ' — -^7^ — - ' 
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Key; Q Introduce: • Develop: * Test, Releach; Maintain . 



\ 



Sources Considered in Constructing Skills Appendix ^ 



1. Responding to Cliarig^ — A Handbool< for Teacliers of Secondary^Social Studies, Department of 
. Educatiori, Alberta. ^ . ^ ' 

2. Submissions of Consulting Groups and otiiers: 

a) Delta School District — Secondary Social Studies Program Outline for Grades Eiglit to E|even . 

b) Maple Ridge — Social Studies Skills Curriculum — Kindergarten — Grade. Seven ^ 

c) Prince George — Consulting Group — Part 3 — Skills Guide . - " 

" d) Saanich — Elementary Social Studies Skills ' X 

e) Victoria Consulting Group Social Studies Skills (Grades 7-11) 

f) Vancouver Schpol District Skills ' ' ^ 
The majority of the abgye have used, to varying degrees; the following as a source: 

Johns, Eunice andTraser, Dorothy McClure, Appendix, Social Studies Skills: A Guide to. Analysis and 
Grade Placement, In Helen McCracken Carpenter (Ed.) Skill Development in Social Studies,- 33rd 
Yearbook, National Council for Social Studies, Washington, D.C. 1963. > 



